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The AJE-Symposium 2018 asks: “Dialogue for Peace: What are we teaching and learning foreign
languages for?” We, the OJAE-Team, would like to rephrase this as follows: “In what way can we assist
speakers in their language acquisition so that they become able to communicate with others?” As an
answer to this question, we propose: “By imparting dialogue competence, we nurture world citizens
who are competent in foreign languages.” In fact, the OJAE system, which tests and assesses the
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communicative competence of JFL-speakers and is fully compliant with the CEFR, has been developed
for this very purpose. We should hence like to proclaim that JFL classes can now assess the state (of
the present degree of language acquisition) — improve dialogue competence further (via supporting
assessment), and — nurture (in a collaborative classroom atmosphere).

What is meant by the term “dialogue”? In our understanding, a dialogue can only arise in a
communication situation where the subject matter can go back and forth between the speaker and their
conversation partner. Communicative competence, as a language skill, can be only fostered in situations
where a “dialogue” occurs. In this connection, the OJAE Team contemplated the question, “What is a
‘communication situation’ in the first place?” We have referred to Roman JACOBSON’s (1960)
semiotic theory of a “communication model” in which he elucidates 6 factors and 6 functions,
respectively, of language: 1) Sender: Emotive; 2) Recipient: Conative; 3) Context: Referential; 4)
Message: Poetic; 5) Contact: Phatic; 6) Code: Metalingual. The OJAE-Team has further been advised
by Prof. Barry O’SULLIVAN, a renowned expert who has conducted extensive research in the field of
speaking tests. He suggested to utilize a major result of a research project on the validity of speaking-
test tasks: a checklist of language functions, “designed for both a priori and a posteriori analysis of
speaking task output (O’Sullivan et al. 2002)”. It has provided us with a comprehensive list of functions.
Building upon this foundation, we have been able to expand Jakobson’s six functions to 53, including
sociolinguistic items such as honorific expressions, on the one hand, and to stratify them according to
their difficulty to the CEFR levels A1-A2-B1-B2-C1-C2, on the other. Our Panel consists of the
following three parts: Part 1: OJAE-Test trains the competence for dialogue owing to its theoretical
framework of communication; Part 2: Tests can change the form of the JFL-class itself; Part 3: Web
presence of OJAE as an AJE-SIG—towards sharing it effectively and efficiently. We are quite
convinced that OJAE has matured into a suitable method for fostering the communication competence
of JFL-speakers, and we should therefore like to carry out further OJAE-seminars—in addition to the
ones held thus far in Brussels (Belgium) and Cardiff (Wales/UK)—so that our system and our good
practices can be shared and disseminated globally.

OJAE-Test trains the competence for dialogue owing

to its theoretical framework of communication
Yoriko YAMADA-BOCHYNEK (22— /S H AZEZ & £ AR5 T)
Koji HAGIHARA (£ K %)

Taking the “Situational Model” of Roman JAKOBSON (1960) as a starting point and theoretical
background, the following 6 characteristics of OJAE will be elucidated:

1) Test Format: Two testees (test-levels self-assessed according to the “Self-Assessment Grid” of the
CEFR 2001: Table 2: pp26-27; OJAE 2010: Table 2: p52) and two testers. The fundamental difference
of the OJAE-test in comparison to previous speaking tests lies in its format: the testees are the
protagonists of the stage, with each talking using their own words and having to come to grips with
each other. There are two kinds of talking: one-way speaking “monologue” and bidirectional-interactive
“dialogue”. Even at levels as basic as Al, aizuchi responses are assessed. For levels above B2,
intentional avoidances or non-uses are counted as “fail” (similarly to the judging of “fouls” in judo).

2) Test-questions are produced in accordance with the 53 functions of the OJAE-Blueprint, which
are classified into four communicative situations (I. Information-Sending, focused on the sender-side;
II. Interactional, recipient-side; III. Managing Interaction; IV: Sociolinguistic appropriateness,
including “honorific expressions”). These functions draw from research connected to the Cambridge
ESOL tests (cf. O’Sullivan, B. et al. 2002, “Using observation checklist to validate speaking-test tasks™),
which contributes to assuring the validity of each question. Each of the test questions is embedded into
test scripts of the respective level, and the following times are allocated: A-Level 10 minutes; B-Level
15 min.; C-Level 20 min. (cf. OJAE 2010: Table 4, pp57-61).

3) Scaling communicative competence: 53 functions have been stratified according to the 6 CEFR-
levels and serve as a basis for creating level-appropriate prompts and test assignments.
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4) OJAE-Assessment: For each level, a different test assessment sheet is employed: Common
reference levels with 5 qualitative aspects of spoken language use (CEFR 2001: p27; OJAE 2010, pp
53-56). For each test question, OJAE focuses on two “aspects”, thus improving testing practicability.

5) OJAE Assessment Standardization Table (version: 03/01/2018): The table features a 6-leveled
stratification and strives for objectivity and transparency in connection with the above-mentioned 5
aspects of assessment. In order to familiarize new assessors with this table, the OJAE-team has
conducted seminars with assessment workshops (Feb. 2016: in Brussels, co-hosted with the Belgian
JFL-Teachers’ Association; March 2018: Cardiff/Wales/UK, with the Japanese Department, Cardiff
University).

6) Feedback of the OJAE-testing: The test results are reported as “pass-fail”, accompanied by
comments by the testers. Further ways of developing one’s speaking competence will therefore be
shown to both test-takers and their teachers.

Tests can change the form of the JFL-class itself

Yasuko SAKAI (71 7F vk K2)

How can spoken, “living” language be assessed? In which form would class activities with the
purpose of eliciting “living language” need to be conducted? In the almost two decades since the
spreading of the CEFR concept throughout the school education system on EU soil began, it has surely
taken root in the education of the EU countries.

In the following, one example of methodological application of OJAE-testing is presented. For the
final examination of the bachelor’s degree of Japanology, the B2-level of JFL competence has been
determined (For concrete processes, cf. Takagi, M., Sakai, Y., Yamada-Bochynek, Y. 2017).

At the very beginning of a 3-year course, the students and the instructor establish the syllabus for the
course together: along the CEFR-scale of Japanese language competence based on the OJAE reference
videos illustrating the 6 levels. In each semester, students are encouraged to make themselves conscious
about further steps of the scale: Which competence will be required in order for them to reach the next
level. Progress will be achieved throughout each semester by creating clear awareness. In achieving
this target, the following will be prepared: 1) Selection of a theme (10 subjects such as history, modern
enterprises, human life, education, dietary habits, energy, economical evolution, intercultural
phenomena, humans, language) as well as the expansion of vocabulary repertoire; 2) Acquisition of the
skills within a limited time, summarizing stated opinions; 3) Competence of dialogical interactions:
Developing listening competence; chiming in with appropriated remarks; offering helping comments
that appropriately support their own partner in a communicative situation. Selecting one major theme,
they can deepen it as their own subject and present it in the final report as well as expanding their
vocabulary competence.

Furthermore, concerning assessment methods of B2 from the standpoint of the OJAE, it shall be
considered how communication competence can be assessed.

The endeavor in this type of assessment differs completely from previous methods in that it involves
both sides, students and instructor, equally and synergetically. The attitude of the students: they start
their own practicing on their own initiative, establishing their own communicative lessons; help each
other, respect the position of the partner, with their own dictions. The result does not merely end with
the final test of the target language; instead, they put forth all their strength, obtaining a sense of
satisfaction and accomplishment and freshness. For the learners as well as for the teachers, these
feelings contribute enormously to changing the system of testing as such.

Web presence of OJAE as an AJE-SIG—towards
sharing it effectively and efficiently

Book of Abstracts 135




VENEZIA INTERNATIONAL CONFERENCE ON LANGUAGE EDUCATION 2018

Michiko TAKAGI (¥ —7Y 7 ANGEFWE /T Fv)y HAR N F R 3R
Yumiko UMETSU

“Learners are fostered through tests” (cf. Makino 2003)—This quote can be rephrased in terms of the
OJAE R&D as follows: The testing method and achieving goals can encourage the learners and they
grow up along this testing design. The OJAE team is currently preparing to present the results of their
R&D online, in order to share them with AJE members.

Up until now, the OJAE-Team has developed the following: Test Blueprint, tests of 6 levels with
prompts; test scripts; OJAE-Standardization of 6 levels with 5 aspects of competence in oral production;
assessment sheets; feedback sheets; sample videos of oral production and interaction, illustrating the 6
CEFR-levels for Japanese (cf. OJAE 2010, 2016, 2018). In the future, all results will be presented online
on the AJE-SIG page so that they can be shared by individual members and institutions. As the first
step for the future realization, the present part exemplifies B2 OJAE Testing—presented in the second
part of this panel—as a model for the remaining levels. The B2 level shared will contribute to the EU-
JFL world, the OJAE-team hopes, as the starting point for its effective-efficient utilization on the EU
soil. The online presentation will involve the following four items: 1) Blueprint of the OJAE Test; 2)
B2 test script; 3) B2 prompts; 4) B2 assessment sheet.

The OJAE-Team constantly strives to improve their web presence, sincerely hoping that further
seminar workshops can be conducted throughout the world so that the idea and methodology can be
shared in further areas/countries/language entities. By doing so, developing the OJAE test itself could
be expanded into yet further areas such as “Dialogue tests for L1 Japanese speakers” or new
development in the research areas of “Learning, Instructions and Assessment”. The OJAE method can
train dialogue competence so that it could foster world citizens who can communicate with others via
“language”.
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